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[DRIP DRIP] Focusing intently on a burette and Erlenmeyer flask, sophomore Caillum Haffner precisely
releases droplets of sodium hydroxide into an aspirin tablet and ethanol solution. With each drop, Callium
monitored the solution for changes in color toindicate titration. “It was actually really stressful doing the
lab," Caillum said. “It was hard because one drop too much of sodium hydroxide could totally ruin the lab,
and Id have tostartover”

[CRAZY CONTEST] Competing against teams from other schools inllincis as part of ArtConnectED's
Art Throwdown 3D Cardboard Team Challenge, Minna El Shamsy and Emiko Callanta work on their
creation. “To prepare, Minna, Rachel [Hu) and | collected cardboard in Mr. Wildeman's room. He also
collected some cardboard as well. | learned that we should have prepared mare, also that having pre-cut
cardboardis helpful. | think although it was difficult, it was funworking with the bath of them. 1 think |
would maybedo it again. We were expecting a prompt like ‘under the sed or something fairytale’ but
instead we were given the prompt ‘Coachellal This was very difficult to build ideas from, mostly because
we weren't allowed to build a stage, which is the main thing there, but also because we hadn't ever really
heardof it Emiko said.
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[SENIOR SEASON SHOWDOWN] Senior Maya Pytel squares off against a Latin player setting the ball
during the annual Dig Pink game. "l think the team dynamic this year was very strong; everyone meshed
super well We definitely faced some tough teams, especially at our toumaments, so our record wasn't great
but we did wellin our conference]” Maya said. “l couldn't have asked for a better senior season and I'm so
thankful to everyone on the team for making it so special,” Maya said.
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[COLORFUL CRAFTS] Surrounded by toys, sophomore Conrad Stem plays Legos with a child from the

Erie Children’s House. Students in Ms. Baurm’s Spanish classes took a field trip to spend time with children
while practicing their language skills.
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[BIG BREATH] Gasping for a breath, Sebastian Gans competesin the freestyle during the Jan. 29 meet at
Ratner Pool. Sebastian qualified for state in two events this season and traveled to Westmont for the state
meeton Feb.28.

Statement: While observing my classmates complete a difficult chemistry lab, Iknew | wanted a shot that
captured the focus and deliberation behind what my classmates were doing inaway that also told the
story of the chem lab. To get this photo, | used a low vantage point to fill the frame with various chemistry
equipment to tell the story of what was going on, as wellas to get in a place from which | could capture the
highly focused eyes of my classmate. | employed crisp symmetry of the various beakers and a tight crop of
my classmate’s face toemphasize the precision of conducting this lab.

Statement: During a live cardboard-building art competition, | was tasked with capturing candid portraits
of students as they created their makeshift cardboard art pieces. Working one-on-one with my subjects
during a live competition taught me how to lead a portrait session with confidence, evenin spontaneous,
unscripted news moments. The dynamic environment pushed me to adapt quickly and find creative ways
tovisually tell the story unfolding around me. lused a wide-angle lens and a low vantage point to
emphasize the energy of the scene, filling the foreground with scattered scraps toimmerse the viewerin
the process.

Statement: During a girls' volleyball match, | captured a tense moment as a player leapt into the air
after tapping the ball, which hovered uncertainly on the net’s edge. Behind her, a teammate watched
with visible worry, frozen mid-play, while an opposing player jumped to block the shot. Photographing
this moment pushed me to think beyond timing - | was forced to read the flow of the game and position
myself where the tension would unfold. By using a mid-range lens, | was able toinclude all the key
aspects of the photo. This experience sharpened my ability to tell a layered story through body
language, expressions, and placement of physical objects in one frame.

Statement: While shooting a Spanish class field trip to volunteer at a spanish-speaking daycare, lwas
prohibited from taking identifiable photos of many daycare students due to consent issues. The
assignment forced me to absorb and adapt to my surroundings, and figure out the best waytogeta
photothat notonly is visually appealing, but tells the story of the field trip despite my limitations for the
photos. To get around this difficult photographic barrier, | shot over the shoulder of this child playing with
ahighschooler. I timed the phato to have the highschooler's hand and toy naturally frame his face,
putting an emphasis on the feelings of happiness shared by both during this playful moment.

Statement: During aswim meet, | captured a moment of a swimmer coming up to the side tobreathe

— goggles on, focused, muscles tense. This event challenged me to anticipate breaths to capture a face
and time my shots precisely to freeze peak action. With limited space and fast-paced moverment, | had
to be quick on my feet and flexible in my composition. | used a fast shutter speed and positioned myself
poolside at water level to capture the energy and tension of the moment. This experience taught me
how to tell acompelling story evenin a high-pressure, constantly changing environment.



After many years as a self-taught photographer, | learned the ins and outs of photography: photo
settings, composition and editing. | taught myself how to see a moment, click the shutter, freeze the
moment and make a visually appealing image. However, after my first year as a photojournalist, | have
been able to learn and embody a deeper, more impactful side of photography.

At the beginning of this school year, | walked into my first photojournalism class with a narrow
perspective on photography. | had a clear idea of what made my photos appealing —how | should
compose, shoot, frame or edit them. These ideas | was firm on, and often, | was closed to criticism on
them. However, after a specific newspaper assignment, this would change. About a month into the
school year, | was tasked with a candid portrait assignment of a basketball coach who doubled as an IT
employee at my school. | walked to his office confident, ready to shoot, not thinking about the explicit
photo notes from the writers of the article asking for a “candid photo of the coach interacting with
students in the IT office.” | took photos of him dissecting a computer after asking him to “look busy,”
and walked back to the journalism office, ready for approval from a teacher. However, | was told my
photos were completely inadequate — they may have been visually appealing, but they did not tell the
story of this coach’s double job. When | was then told to reshoot it, | came to a realization about my
photography. | walked into the shoot as an overconfident photographer, not an open-minded
photojournalist. The harsh feedback | was given forced me to see how even though the photo may have
been visually appealing, it hid the real truth and story behind that person. This moment taught me to
not just take a photo and freeze a moment, but to take a photo that compiles many moments to convey
a true, undistorted story.

After this realization, | began to improve as a photojournalist. When assigned a feature assignment
of a Spanish class field trip to volunteer at a Spanish-speaking daycare, | was sent with a list of
limitations for my photos in the editor’s notes: | could not take any photos with the daycare students’
faces due to parental consent issues. At the daycare, | knew my time was limited, and this day would be
my only chance to get the excellent photos my editors wanted. Throughout the hour | had to shoot, |
was able to take visually compelling photos that also told a rich story; all the while shooting with an
open mind and looking through the viewfinder as a photojournalist on assignment, not a photographer.

In addition to improving my own photojournalistic skills, | have also been able to facilitate the
development of my classmates’ skills. During a photojournalism class, my teacher let me know about a
classmate of mine who was less experienced with an advertisement feature assignment, asking if |
could help him out with parts of the shoot. Happy to help, | agreed to assist in the shoot. Before
starting, | reflected on how | would go about helping, and concluded that | was there to be a mentor, to
offer constructive feedback and criticism. | was not a director meant to bark out orders. Even though |
had my own vision for how [ would have done it, | realized that this shoot was not about me; it was about
my peer, who had his own vision and way to capture the right image, but who needed help with the
execution. This moment highlighted how reaching out and helping peers can help them hone their
skills, and also better the journalism program as a whole by offering opportunities to people who may
not have already had them.

After a year as a photojournalist, | have come to realize that the journalism program is not just me
taking photos, it’s not just me with specific desires to capture a specific moment, but it is about
showing the unfiltered truth of a moment and telling a story with one shot; it is about my
photojournalism classmates, the editors, the writers, the designers and the teachers who put just as
much work into the program as | do.
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